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PREFACE 
The Intermediate Core French Program 
continues the sequential development of 
language skills begun in elementary school, 
introduces a broader range of themes, and 
offers guidance to help students become 
more efficient language learners. The 
Program reflects sound principles of 
pedagogy building on the successful 
experiences of the recent past and 
incorporates essential content from current 
departmental publications, notably 
L' Approche Communicative: A Teaching 
Guide for French as a Second Language and 
Reading French: A Teaching Guide for 
French as a Second Language. 
The Intermediate Core French Program 
promotes a philosophy of teaching for 
communication consistent with earlier 
guidelines for Core French. It also draws 
inspiration and definition from the National 
Core French Study. The National Study has 
served to broaden the concept of curriculum 
in Core French to include valuable 
educational content in additional to the 
teaching of language. This represents an 
important contribution to Core French and 
marks a shift towards a richer educational 
Program. 
The Intermediate Core French Program is 
defined by objectives to the end of Grade 9. 
Teachers will need to take guidance from 
these objectives in planning for instruction in 
Grades 7 and 8. This is particularly 
important, in view of the dual listing of 
learning resources in the Intermediate 
Program. 
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This curriculum guide is the first to 
provide a comprehensive description of the 
Intermediate Core French Program. 
Previously, information regarding the 
Program at this level was contained in a 
series of publications. 
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INTRODUCTION 
The Aims of Public Education for 
Newfoundland and Labrador (1984) 
describes education as "The process by 
which human beings are enabled to achieve 
their fullest and best development both as 
private citizens and as members of human 
society." The Core French Program 
supports this broad aim in several ways: 
• It provides students with the opportunity 
to develop communication skills in 
French, thus learning how language 
functions and improving their 
communication skills in English. 
• It provides students with an 
understanding of the contribution of 
francophones to the development of 
Canada and an appreciation of their 
current role in national affairs; this 
encourages the development of tolerance 
towards others, thereby preparing 
students to live in a multicultural 
society. 
• It provides students with opportunities 
for personal enrichment by exposing 
them to a different way of life, thereby 
broadening their horizons. 
• It provides students with the opportunity 
to learn new ways of processing 
information, thereby offering cognitive 
and academic advantages. 
• It prepares students to live and work in 
a smaller, more interdependent world in 
which proficiency in other languages will 
be increasingly regarded as a life skill. 
• It provides many students in this 
Province with their first experiences in 
French which can be expanded by 
further study or by contact with French 
speaking people. 
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Main Features 
This guide provides a comprehensive 
description of the Intermediate Core French 
Program and gives teachers guidance in the 
task of organizing interesting, educationally 
relevant second language experiences. 
• The Adolescent. Characteristics of the 
learner are important considerations in 
organizing for instruction. 
· • Articulation. The Intermediate Core 
French Program is organized to build on 
student experiences from the Elementary 
Core French Program. 
• Learner 
determine 
instruction. 
Needs. 
the 
Leamer needs 
starting points for 
• Teaching for Communication. Focus 
is on the message; form is important 
when it interferes with understanding. 
• Skill Objectives. Skill objectives 
describe the communication tasks 
students should be able to carry out at 
the end of Grade 9. 
• Instructional Strategies. Brain 
storming, cooperative group work, and 
role playing reflect the learner-centered 
orientation of the Intermediate Program. 
• Risk Taking. Making errors and 
correcting them is an inherent part of 
the process of language learning. 
• Diagnosis. Analysis of work samples 
provides an indication of student 
progress and highlights areas requiring 
further attention. 
• Oral Composition. Teacher-guided oral 
development of topics prepares students 
to undertake similar tasks individually. 
• Writing Proceg. Writing is 
communication. Writers need real 
audiences and genuine purposes. 
Writing proceeds from the idea to 
planning to drafting, to revising, to 
editing, to sharing. 
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LANGUAGE AND THE INTERMEDIATE STUDENT 
This section presents concise statements on 
the nature of language and the na~ of the 
intermediate student. These statements 
provide important background inf onnation to 
the teaching and learning of French as a 
second language, and establish a frame of 
reference for this curriculum guide. 
THE NATURE OF LANGUAGE 
Language has a range of features: 
• It is primarily a social phenomenon, 
facilitating contact among people. 
• It is learned behaviour. 
• It is a system of vocal symbols permitting 
those who know it to communicate with 
one another. 
• It is a tool that people use for 
understanding and organizing their world 
and responding to events. 
• It is used to fulfil specific purposes. 
• It is rule-governed, yet characterized by 
enormous flexibility and freedom of 
choice. 
• Generally, it is not independent of 
• 
meanmg. 
Spoken language is the primary form ·of 
communication: 
• Children learn to listen and speak before 
they learn to read and write. 
• People use language orally to 
communicate with one another. 
Language is vast. Every language 
contains thousands and thousands of isolated 
bits: sounds, words, expressions, nuances of 
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expression, patterns, spellings, 
generalizations, etc. 
Language is · a centtal feature of the 
culture of any community. It reflects the 
thoughts, feelings, values, and experiences of 
a community. It expresses the way in which 
a particular community views the world. 
THE NATURE OF THE 
INTERMEDIATE STUDENT 
Students learning French in Grades 7 - 9 
range roughly from 12 to 15 years of age. 
During the intermediate school years, these 
students undergo rapid developmental 
changes that have implications for second 
language teaching. 
Physically, these students are experiencing 
rapid physical growth. It is a time when 
they have difficulty adjusting to the physical 
changes affecting their self-image. 
Emotionally, they are likely to exhibit 
intense emotions. Their moods tend to last 
longer and their emotions are more enduring . 
They tend to be more assertive as their need 
for independence begins to manifest itself. 
They also exhibit fear of rejection and 
feelings of inadequacy in new situations, and 
self esteem is often low. There is a 
maturing of new sexual emotional responses 
accompanied by emerging sensitivity and the 
development of reflective thinking. 
Socially, these young adolescents are 
seeking autonomy and identity as they begin 
the process of achieving independence from 
the family. While early adolescents have 
difficulty with boy - girl relations, peer 
group relationships are very strong as there 
is a need to conf onn to group norms such as 
dress and language. In the classroom setting 
they like to work in groups and may be 
more productive doing group activities. 
Morally, young adolescents are moving 
from a morality based on convention to one 
based on personal values. This challenge 
results in a questioning of values, cultural 
expectations and religious teachings. It also 
results in the development of personal 
responsibility for one's actions. These 
students also have a heightened sense of 
justice and are quick to challenge those who 
violate it. They are also beginning to value 
the benefit of cooperative group action and 
to exhibit more concern for others. 
Intellectually, young adolescents demand 
relevance in learning. They seek an 
understanding of rules and conventions and 
tend to question all experience. They 
generally operate at lower conceptual levels 
than adults. They are comfortable with 
concrete problems, but are becoming better 
able to handle abstract and hypothetical 
concepts and to. apply problem solving 
approaches to complex issues. They also 
respond well to opportunities for creative 
expression and show an interest in planning 
their own learning experiences. Their ability 
to use language is increasing and physical 
maturation factors are closely tied to a 
superior verbal ability in girls at this stage. 
The range of characteristics and 
behaviours exhibited by individual students 
over the three years of schooling Grades 7 -
9 has implications for teaching French. 
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• Teachers should structure their classes to 
regularly provide students with an outlet 
for their restless energy. This involves 
incorporating specific activities that 
require students to be physically active. 
• Teachers should encourage students to 
take part in rational decision - making 
with regard to classroom management and 
organization for instruction. This would 
best be done by helping students learn to 
make choices among alternatives 
proposed by the teacher i.e. "Class, would 
you rather do this now and that later or 
that now and this later?" 
• Teachers should respect a student's 
request to not perform in front of his or 
her peers, if it seems justified. Clearly 
students have to face the challenge of 
learning to speak in front of others (and 
in French) head on in French class. 
While no one is always comfortable 
speaking in front of others, it helps if 
students understand that it is normal to 
feel somewhat uncomfortable. It also 
helps if they know everyone will 
participate equally in class activities, to 
that extent possible. 
While all students may be expected and 
are encouraged to take part regularly, 
special circumstances may warrant 
exempting a student from a particular 
activity. A decision to accept a student's 
request for exemption from an activity 
can only be made, based on the 
circumstances at the moment. In view of 
the significant changes during adolescence 
however, occasionally it may be 
reasonable to accept a student's request to 
not perform in front of the class. When 
such requests are made, teachers should 
consider alternate ways to involve 
students, such as an individual 
preser1tation outside class, organization of 
activities in which students work in pairs, 
or preparation of an audio recording by 
the student. The intent of these alternate 
strategies would be to avoid singling out 
an individual at critical times. 
• Teachers should accommodate the range 
of individual differences in each class by 
organizing the content of a lesson to 
include activities that will permit all to 
experience a measure of success. 
• Because risk taking is an inherent part of 
second language learning, students and 
the teacher should give due recognition to 
all attempts by classmates to use French 
and support those attempts. Students who 
are willing to take risks, make mistakes 
and correct them are more successful 
language learners. 
• Teachers should ensure that the contexts 
for language learning in the Core French 
Program are directly relevant to the 
students' own lives or are linked to their 
life experience through the instructional 
process. In all cases, new language 
learning activities should be built around 
existing knowledge and skills. 
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TRANSITION TO THE INTERMEDIATE GRADES 
INTRODUCTION 
Early adolescence can be a traumatic pericxl 
for students because of the physical, 
emotional, social, moral, and intellectual 
changes that are occurring. In addition to 
these developmental changes, students 
experience many others related to schooling. 
For many students, Grade Seven 
represents a cliff erent school building, a new 
school principal, new teachers and new 
classmates. They have to learn new rules 
and regulations, are challenged by new 
programs, more subject teaching and 
different ways of evaluation; in effect, they 
have to adjust to a vastly different school 
routine. From Grade 6 to Grade 7 students 
find themselves moving from a position of 
leadership in the elementary school 
community to the bottom of the ladder in 
their new school. 
The nature and variety of changes 
affecting students as they enter Grade 7 can 
represent a trying pericxl for them. The 
school administration and individual teachers 
need to be sensitive to students, during the 
early months of the year in particular, and 
take steps to facilitate their adjustment to the 
intermediate grades. 
STUDENT BACKGROUND 
Intermediate students are graduates of Core 
French Grades 4 - 6 with approximately 200 
hours of French instruction or the equivalent 
of 40 five-hour days to their credit. They 
arrive in Grade 7 from a sequentially 
organized elementary program which 
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emphasized the development and use of the 
skills of listening comprehension and 
speaking. They are used to an activity-
centered approach in which new content is 
presented with ·visual supports in context 
They have not spent much time on the 
formal study of grammar. They can 
recognize and probably use, with some 
guidance or prompting, vocabulary and 
expressions related to a range of topics and 
situations as follows: 
• greetings and social skills 
• numbers to 100, basic math, and money 
• alphabet, time, weather and colours 
• family, clothing, and foods 
• daily routines, school, and occupations 
• parts of the body and health and illness 
• sports and leisure activities 
• animals, fantasy, and monsters 
• transportation, communications, and 
correspondence 
• Canada and the Provinces 
In terms of skill development, graduates 
of Core French Grades 4 - 6 have spent 
approximately 80% of their time practising 
and using listening and speaking. At the 
start of Grade 7, they should be able to 
carry out commands, match pictures and 
statements, comprehend the. main point of 
short passages, answer questions, make 
requests, perform well in routine activities, 
and make one or two appropriate statements 
about a visual. They can initiate 
conversation in French. They have some 
oral reading skills and can demonstrate 
comprehension of short passages by 
completing multiple-choice items. In 
writing, they can create a sentence that 
conveys an idea about an appropriate visual. 
They can participate spontaneously in short 
conversations and do spot dictations. By the 
end of Grade 6, it is reasonable to expect 
students to have greater proficiency in 
listening and speaking than in reading and 
writing; this is because of the greater time 
devoted to these skills in elementary school. 
STARTING INSTRUCTION 
The first week or two of each year, teachers 
must get to know their students and find out 
what they can do in French. This is 
especially true at Grade 7. During this brief 
orientation, as teachers learn what students 
can do, they may also discover areas of 
specific weakness. These areas may need 
immediate attention because of their 
importance to success in Grade 7. If such 
areas are identified, teachers should organize 
activities on an individual, small group, or 
whole class basis to provide appropriate 
preparation. This short period of 
consolidation and review should provide 
students with an opportunity to orient 
themselves to Intermediate Core French and 
give the teacher an opportunity to ensure a 
successful start to the school year. 
By the start of Grade 7, students have 
spent barely the equivalent of two months of 
five-hour days spread over a three-year 
period learning French. Their knowledge 
and ability to use French are impressive, 
considering the amount of time spent 
learning the language. Their progress 
highlights the fact that young adolescents are 
susprisingly adept at language learning. 
They learn language through experience and 
almost always in a meaningful context. The 
brain relates words, expressions and phrases 
to images, feelings, and physical 
surroundings - in short, to the experience at 
the place and time it occurs. 
7 
Context then becomes a key to unlocking 
the store of experiences. A familiar context 
serves to focus the mind and prompts it to 
recognize general and specific features and 
recall information that has been stored away. 
A familiar context serves as a powerful force 
to spur memory. 
The use of context as a device to 
stimulate memory is extremely important at 
all levels of language learning, but deserves 
special attention at Grade 7. In Grades 4 -
6, students have experienced language in 
meaningful contexts; they are used to having 
pictures, images, situations to connect their 
language experiences. They need the 
support of familiar contexts to help them 
link their knowledge and skills from earlier 
levels to their new experiences. The use of 
meaningful, familiar contexts to prompt 
students and to focus their attention is 
essential to the developmental process of 
learning. It is through recognition, practice, 
use, recall, and reuse that students gradually 
make their experiences in French part of 
them. 
The French Program Grades 7 - 9 is 
substantially different from that of Grades 4 
- 6 in organization and operation at the 
classroom level. It will take students some 
time to adjust to these differences. Teachers 
should facilitate this adjustment by 
explaining the Program: the objectives, 
methodology, and evaluation plan. Teachers 
should also explain class routines and 
discuss expectations for appropriate 
behaviour and performance. ~ese aspects 
of organization and operation should be 
reviewed periodically to clarify purposes and 
methodology. 
PHILOSOPHY OF INSTRUCTION 
The teaching of Core French in the 
intermediate grades should be based on an 
understanding of the young adolescent and 
on sound psychological and pedagogical 
principles. 
The Core French Program should be 
learner-centered. Teachers should make 
efforts to nurture students' self-worth and 
their confidence in their second language 
abilities. This entails organizing instruction 
to accommodate a range of ability levels, 
interests, and learning styles. It means 
showing respect for students, listening to 
their views and opinions and taking guidance 
from them, when appropriate. It also 
requires a non-threatening classroom setting 
where attempts to speak are met with 
support and understanding. Teachers should 
encourage the participation of all students in 
class activities, but should exercise discretion 
with regard to requiring it. Teachers should 
organize instruction to provide a measure of 
success for all students. Whenever possible, 
teachers should directly relate the topics in 
the Program to events and activities that 
students have experienced in their immediate 
world and provide them with opportunities 
to talk about themselves, their families and 
friends, and their daily routines. Language 
c' est quoi la 
communication ? 
• 
Je ne sais pas ... 
mes eieves ne parlent ~s 
en ciasse l 
• 
) 
/ 
J 
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is a social phenomenon; teachers should 
regularly provide opportunities for 
constructive social interaction by organizing 
small group activities. 
The primary purposes of learning French 
are to develop proficiency in communicating 
. in the language and to learn about 
francophones. To develop proficiency in 
French, students must have the opportunity 
to practise in both f onnal and functional 
learning contexts. 
• A f onnal learning context is intended to 
teach some specific point and is 
characterized by teacher-centered 
presentation, teacher-directed practice, 
and teacher-controlled responses. In a 
formal context, the purpose is practice. 
• A functional learning context involves the 
perf onnance of a meaningful task and is 
characterized by student-directed 
interaction, student creativity, and 
student-generated language. In a 
functional context, the purpose is to 
communicate a message. 
In the French class, formal and functional 
language learning complement one another. 
The formal context provides students with 
the elements of communication and the 
functional context challenges them to use 
what they have learned for a communicative 
purpose. In attempting to convey meaning, 
students see the reason for studying language 
in the formal context. 
Teachers should use French in all facets 
of classroom administration and operation, 
once routines have been established and 
students have an understanding of the 
Program's organization. Students should be 
encouraged to use their French whenever 
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they see an opportunity in class, in school, 
and in the community. Also, they should 
understand that it is reasonable to expect an 
increase in the quality and quantity of 
French they actually can and do use over the 
course of the year. 
In introducing new topics, the teacher 
should follow the usual progression in skill 
development moving from listening 
comprehension and speaking to reading and 
writing. The major emphasis is on the 
primary communication skills of listening 
and speaking with approximately 60% of 
total class time devoted to these skills. This 
emphasis of listening and speaking should be 
reflected in all aspects of the Program. 
Teachers should establish an appropriate 
pace for the class, based on an assessment of 
student needs and Program requirements. In 
individual cases, student needs should take 
precedence over Program requirements. 
The introduction of new content should 
begin with a quick review or consolidation 
of what students have learned previously to 
prepare them for the new topic. This 
approach serves to facilitate new learning 
and the integration of language knowledge 
and skills. 
To accommodate different learning styles 
and to present specific activities as 
concretely as possible, teachers should use a 
variety of supports including actual objects, 
pictures, transparencies, slides, and diagrams. 
I 
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TEACHING FOR COMMUNICATION 
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Using language to carry out a meaningful 
task involves combining skills according to 
the demands of the task; in the instructional 
process however, skills are sometimes 
introduced and practised in isolation. It is 
important to remember that the over-riding 
purpose of all language learning activities is 
ultimately to prepare students to get along in 
real-life situations. 
Communication may be oral or written. 
It always has a purpose and takes place 
within a context; the context influences the 
choice of language to convey the message 
and aids in the interpretation of the message. 
Communication involves unpredictability in 
that participants can respond in a variety of 
ways as long as their responses are 
appropriate to the context. Communication 
involves creativity. To aid in 
10 
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communicating a message, a person may use 
a variety of strategies, among them gestures, 
approximating words, coining new words, 
and circumlocutions. In situations requiring 
communication, participants can also use 
strategies to aid comprehension such as 
listening for global meaning and requesting 
repetition or clarification of a message. 
The French Program provides the setting 
for "real" communication tasks, which centre 
around the day-to-day experience in French 
class and incorporate events affecting school 
life. The use of French in all aspects of 
organization and teaching conveys a strong 
message as to the real purpose of learning 
the language. The Program also provides 
the setting for "realistic" communication 
tasks, which require students to use their 
language skills to react to situations they 
might reasonably find themselves in. 
Communication tasks challenge students to 
respond using their limited language 
proficiency; in this process, they have 
opportunities to reinforce and expand their 
knowledge and skills. Most importantly, 
communication tasks help students develop 
and practise strategies needed to cope in 
real-life situations. 
Teachers have an important role when 
students are engaged in communication 
tasks. Teachers organize the task(s) and 
communicate expectations of performance to 
the class. Teachers provide any materials 
needed or ensure that students have what is 
required to carry out the task(s). Teachers 
proceed to lead the class in a brainstorming 
activity to review and organize the 
vocabulary and language patterns students 
need for the task(s). After the 
brainstorming, teachers organize their 
students to work independently, in pairs or 
small groups as required by their task(s). As 
students carry out their task(s), teachers 
observe, provide assistance and participate 
occasionally to ensure that the purpose of 
the activity is being realized. 
Communication tasks provide teachers 
with direct feedback on where students are 
in their language development; in such tasks, 
acceptable performance should be 
determined by whether or not the message 
conveyed is comprehensible. This is the 
most appropriate criterion to judge student 
perf onnance, because of the challenging 
nature of these tasks. Communication tasks 
also enable teachers to observe students 
using French and thereby identify areas of 
strength and weakness. This diagnostic 
information provides the basis for additional 
practice to remediate or overcome specific 
difficulties that students have. 
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Some sample communication tasks are as 
follows. 
1. Mon ami(e). 
Pairs of students interview one other in 
French to find out personal inf onnation: 
ages, likes, dislikes, etc. They then 
present their profile of one another to 
other classmates. 
2. La Correspondance 
Students write short letters describing 
their weekend, . vacation, or some special 
event, which are then exchanged with 
other class members. 
3. Bon appetit 
Students plan a French meal. Planning 
would include lists of the dishes to be 
served, ingredients, menus, invitations, 
etc. 
4. Faire un etalage 
Students prepare displays and 
presentations on particular themes. These 
may be presented to the class or other 
classes in the school. 
Realistic activities are designed around 
situations in which students may find 
themselves in real life. Some examples are 
as follows: 
5. L' Accident 
This involves an on-the-spot news 
broadcast of an accident. Students work 
in groups with members assuming the 
roles of le blesse, le reporter, le temoin, 
le docteur, and l' agent de police. With 
a series of questions to guide them, 
students prepare a newscast. The teacher 
observes and helps students to develop 
their reports. Groups present their reports 
to other classmates. 
6. Au Restaurant 
Using sample menus as props, students 
work in pairs playing the roles of 
customer and waiter/waitress. 
7. R.S.V.P. 
Students carry out the following task: Une 
invitation. You have been invited to a 
party at a friend's home next Saturday 
night. Unfortunately you have already 
made plans for Saturday. Because the 
invitation is an R.S.V.P., you call your 
friend to explain why you cannot attend. 
8. Le Journal 
Students prepare an item with illustrations 
on their class, school, or community for 
publication. 
9. Quoi faire? 
Students write notes to pass to a friend to 
ask details of a school event, plans for 
after school, etc. 
10. Mon Ami(e) 
Students prepare a short description of 
their latest "crush" and then tell about it 
to a partner. 
11. Gagner de l'argent 
Call and ask your friend to babysit with 
you for company. Provide some details 
as to what you will do during the 
• 
evening. 
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LISTENING COMPREHENSION 
Listening comprehension is a major 
objective of the Intermediate Core French 
Program requiring approximately one-third 
of instructional time. To comprehend a 
message, students must understand the 
context of communication and must 
recognize sounds and intonation patterns 
which combine to convey that message. 
• At the end of Grade Nine, students 
should be able to demonstrate that they 
understand a conversation or a passage by 
identifying the main point(s). They 
should be able to demonstrate this level 
of comprehension when the context is 
familiar to them and the language 
elements used are largely from the 
Program. This requires the emphasis of 
global comprehension in teaching and 
learning. 
Classroom instruction must prepare 
students for the transition to listening in real-
-A quoi penoo le profesoeur ? 
ue quoi parle-t-\l ? 
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life situations. To develop this type of 
global comprehension, teachers should 
organize a variety of listening activities 
ranging from practice of specific items to 
deccxling messages in unstructured situations. 
Teachers should introduce new topics 
directly in French supported by visuals and 
simple explanations, also in French. During 
the presentation of new topics, they should 
check comprehension by asking questions 
which require students to respond with 
ouilnon or one- or two-word answers. They 
should provide students with the opportunity 
to hear a variety of voices; in addition to 
the teacher, the audio component of the 
authorized learning resources, and 
classmates, students need practice listening 
to other sources. Because of the 
concentration required for listening 
comprehension, teachers should provide for 
short but frequent practice. 
Overall, the best way for teachers to 
encourage the development of listening 
comprehension is to use French almost 
exclusively in the class and to provide 
students with the vocabulary and common 
expressions they need to do the same. 
Some samples of listening comprehension 
items are as follows: 
1. Intonation 
Students hear a sentence and have to 
detennine whether it is a question, a 
statement or a command according to the 
intonation. 
2. Picture A&Weiation 
Students see a picture and hear a number 
of sentences. They identify the sentence 
which most appropriately describes the 
picture. 
3. Completions 
Students hear a sentence and some 
possible completions; they identify the 
most appropriate completion. 
Examples: 
1. Quel dge a Marie? 
a) Elle habite Montreal, je 
b) 
c) 
pense. 
Marie est tres gentille, n' est-
ce pas. 
Quinze ans, je crois. 
2. Marc a toujours peur. 
a) Oui, ii est tres /ache. 
b) Non, ii n' est pas content. 
c) fl est tres timide. 
3. Jean est plus vieux que moi; je suis 
••••• 
a) Plus age que lui. 
b) Plus jeune que lui. 
c) Plus beau que lui. 
4. Gisting 
Students hear a conversation or passage 
followed by a question requiring them to 
identify the main idea. 
Marc a quinze ans. fl etudie le 
franf ais depuis six ans et quand ii 
finit l' ecole, ii espere continuer ses 
etudes a I' universite. II veut devenir 
professeur de franf ais. 
Question: A quoi pense Marc? 
a) A son avenir. 
b) A son age. 
c) A son professeur. 
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DICTATION 
Taking dictation is a specialized skill that 
develops with frequent practice. 
• At the end of Grade Nine, students 
should be able to write a dictation of an 
unseen passage approximately eighty 
words in length. The passage should be 
based on program content and students 
should write it with a 75% accuracy rate. 
Teachers should ensure that students have 
practice in three types of dictation: 
• Spot. Students are given a short passage 
with words omitted. As the passage is 
read, students fill in the correct words. 
• Partial. Students are given a short 
passage with phrases or groups of words 
omitted. As the passage is read, students 
complete it by writing in the missing 
words . 
• Whole. Students hear a passage and 
write it as it is dictated. The passage 
may be one already studied or an 
unfamiliar passage that reflects the 
content of the Program. 
Teachers should choose content for 
dictations from a variety of sources. 
Passages may be taken directly from the 
Program, or constructed by recombining 
familiar material, or unseen although related 
to topics already studied. The following are 
some guidelines for dictations: 
• Select or construct a passage related to 
the overall theme of the unit. Every 
dictation should have a title that students 
write. 
• Do a frrst reading at normal speed -
students listen. 
• Do a second reading with the passage 
broken into phrases - students write. 
Each p~asc is repeated. 
• Do a third reading at normal speed. This 
time, students check what they have 
written. 
The type of dictation determines the 
marking scheme. Each item in a spot 
dictation is scored correct or incorrect. For 
partial and whole dictations, the number of 
words in a passage is divided by its point 
value. For example, if a dictation is worth 
ten points · and there are 80 words in it, 
students would lose one point for every eight 
errors (80/10 = 8). For repeated errors, the 
student is penalized only once. Accents and 
spelling are weighted equally. A copy of the 
passage should be made available to students 
after the dictation. 
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Careful selection of passages and 
adequate preparation for each dictation 
should ensure that students do well. An 
analysis of student progress in taking 
dictation helps teachers identify strengths 
and weaknesses and provides the basis for 
further practice of specific items with the 
class, a group, or an individual student. 
Je diteote · 
\es dictees. 
SPEAKING 
Learning to speak is a major objective of the 
Intermediate Core French Program, requiring 
approximately one third of instructional time. 
There are two aspects to the development of 
oral proficiency: skill getting, explicit 
practice of the speaking skill under teacher 
direction and skill using, creative use of the 
language to communicate. 
• At the end of Grade Nine, students 
should ~ able to use appropriate means 
to get someone's attention and be able to 
make themselves understood on a limited 
range of topics. This perf onnance would 
be on topics prepared in class to serve as 
the basis for spontaneous, unguided 
speaking. Their efforts _may be 
characterized by false starts, frequent 
pauses, isolated words or strings of 
words, gestures and occasional sentences. 
Errors may occur and sometimes interfere 
with meaning. Overall however, these 
students would be understood by a 
sympathetic listener used to interacting 
with second language speakers. 
Teachers should begin the introduction of 
new material by reviewing what students 
already know about the topic. This involves 
relating the new material to students'· 
knowledge of the world and identifying 
vocabulary and language patterns needed for 
successful participation in the lesson. This 
preparation may best be done by having 
students brainstorm on the topic. 
The new topic should then be presented 
in context using support materials, including 
visuals. Teachers should follow the 
presentation of the new topic with oral 
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practice. This may be in the f onn of guided 
speaking, or it may involve pair work or 
role-playing. Suggested activities include 
the following: 
1. Interviewer on copain 
Pairs of students pose questions to one 
another to prepare an oral report of their 
friend's views on some topic: sports, 
television, school, etc. 
2. Demander des renseignements. 
Students participate in conversations by 
asking questions or responding to 
questi~ns based on situations or passages. 
For example: Asking opinions: 'Est-ce 
que tu aimes fes tfanses d {'icok? 
3. Raconter des histoires. 
After guided practice of a storyline 
presented on a transparency, students 
reconstruct the story orally. 
4. Donner une description. 
Students describe a scene, picture, or 
object. For example: C'est un clianteur 
6ien connu. I{ est 6eau. I{ a fes 
cfieveu~frises. I{ joue tk fa guitare. 
5. Faire un sondage. 
Students find out classmates' opinions on 
important issues such as "Manger bien a 
I' ecole?" by questioning and preparing a 
report to present to the class. 
During the presentation of a new topic, 
the teacher monitors student performance on 
regular basis, noting areas of difficulty. 
When problems are identified, the teacher 
takes appropriate steps to help students as 
necessary. Remediation may be done on an 
individual, group, or whole-class basis. 
When students are using French, it is 
likely they will make errors. Teachers 
should be sensitive to the needs of learners 
and recognize when correction is helpful and 
when it may inhibit communication. 
Teachers should correct 
• 
• 
• 
being explicitly taught • in a What is 
lesson; 
What communication or 
comprehension; i.e., important errors in 
structure and pronunciation. 
inhibits 
What is considered intolerable by a native 
speaker; i.e. extreme slowness, overly 
familiar or vulgar language, imprecise 
pronunciation. 
17 
The purpose of an activity or exercise 
should determine how errors are handled. 
When the purpose is reinforcement of a 
language pattern, significant errors should be 
corrected immediately. When the goal is 
communicating a message, errors should be 
noted and dealt with on a whole-class basis 
at the end of the activity. 
READING 
Reading serves two purposes in the 
Intermediate Core French Program: to 
support the development of other language 
skills and to promote direct, fluent reading in 
French. Approximately one-sixth of 
instructional time should be devoted to this 
skill. Reading is a necessary step in 
preparation for writing development. 
• At the end of Grade Nine, students 
should be able to read with global 
comprehension passages or articles on 
topics of personal interest with the aid of 
a dictionary. 
Teachers should organize a reading 
program which includes both guided and 
independent reading. In guided reading, 
teachers lead students through a series of 
activities to help them acquire the 
techniques and strategies for direct reading 
in French. Students need explicit practice to 
learn how to: 
• Pronounce difficult sounds. While sound-
sym bol relationships will for the most 
part be well established, students will still 
need assistance with some more difficult 
pronunciations. 
• Expect a message. Students need practice 
identifying clues from the context (title, 
illustrations, opening paragraph etc.) to 
help them predict global meaning. 
• Read for main ideas. Students need 
guidance to focus on the main ideas 
without becoming frustrated by not 
knowing every word. Posing the 
questions "Who", "What", "Where", 
"When", and "Why" helps in the 
identification of the essential inf onnation. 
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• Guess intelligently. Students need help to 
identify clues in a passage which enable 
them to comprehend globally the main 
points of a passage. 
• Identify the sequence of events. Students 
need practice analyzing passages as to the 
time, place and logical sequence of 
events. 
• Build vocabulary. Students need to use 
cognates, verb f onns, and word 
association to infer meaning in context. 
Explicit practice of these items reduces 
their reliance on dictionaries. 
• Use resources effectively. At the 
inteirnediate level, students need teacher-
guidance to learn how to use unilingual 
dictionaries, bilingual dictionaries, and 
grammar texts. Teachers should structure 
exercises which require the use of 
dictionaries in particular and help 
students learn how to use them 
appropriately. 
Teachers should organize an independent 
reading program to challenge students to 
apply the techniques and strategies they are 
learning through guided reading practice. 
The independent reading program would 
consist of a list of titles generally having a 
level of difficulty below the students' 
instructional level. Students would have to 
choose a number to read. The titles would 
be read over the course of the year and 
students would be required to complete some 
task for each title they read, such as writing 
answers to general comprehension questions, 
writing a brief summary of the story, or 
writing a description of a character. 
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WRITING 
Writing serves two purposes in the 
Intermediate Core French Program: to 
support and reinforce other language skills 
and to develop proficiency in written 
communication. Explicit practice of specific 
vocabulary and language f onns under teacher 
guidance prepares students to use the 
language for self-expression. 
Communicative tasks involve writing for a 
specific purpose to a specific audience. 
• At the end of Grade Nine, students 
should be able to write for 
communicative purposes such as 
describing an event or a person or telling 
a story. These tasks would be done using 
the vocabulary and language f onns 
studied in the Program. While errors 
may be present, they should not interfere 
with understanding. While the nature of 
the writing task will determine the length 
of the work, by the end of Grade 9, 
students should be writing passages of at 
least 80 words in length. 
Students need regular practice in writing; 
approximately one-sixth of instructional time 
should be devoted to this skill. Writing 
should be teacher-guided. It should evolve 
from topics that are developed as oral 
compositions or from reading passages 
relat~ to the themes in the Program. 
Writing should be developmental and 
students should have the support and 
direction necessary to learn to write 
effectively in French. They should be 
assisted by their peers or teacher or both in 
all stages of writing including planning, 
organizing, drafting, revising, editing and 
preparing the final copy. Completed works 
should be published. 
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Teachers should use pre-writing activities 
to prepare students for writing tasks. Pre-
writing activities serve to identify and 
explore topics, review pertinent vocabulary, 
and expand on ideas. They also permit the 
identification of other language items needed 
for the task. Teachers should guide students 
to express themselves simply using learned 
vocabulary and language forms. Dictionaries 
should be used only on an occasional basis. 
Teachers should also help students with 
sequencing of ideas, organization, and clarity 
of expression. 
Students should develop their writing 
skills by completing the following types of 
tasks: 
• Writing descriptions of a person, object, 
or scene. 
• Narrating simple stories. 
• Writing short dialogues. 
• Keeping a journal. 
• Writing letters or postcards to friends. 
• Preparing school announcements. 
• Creating posters to publicize school 
activities. 
• Writing endings to stories. 
• Writing storylines for cartoon sequences. 
• Preparing and conducting written surveys 
and questionnaires. 
In responding to student writing, teachers 
should highlight the strengths in the work 
and provide constructive suggestions for 
improvement. This feedback encourages 
students to continue writing. Teachers 
should note areas of difficulty to determine 
direction for further instruction. They 
should also encourage students to keep a ftle 
of their completed writing tasks for the 
purpose of charting their progress throughout 
the year. 
INSTRUCTIONAL STRATEGIES 
This section provides a description of three 
major instructional strategies: brainstorming, 
cooperative small group learning and role 
playing. The use of these strategies in the 
Intermediate Core French Program is 
important in realizing the overall intent of 
the Program. 
BRAINSTORMING 
Prior knowledge is critical in the learning 
process. · Brainstorming is one means of 
encouraging students to draw on past 
experiences, and transfer their knowledge 
and understanding to new situations. 
Through the process of brainstorming, 
students can retreive vocabulary and 
structures which were part of their earlier 
experiences in French and use them to talk 
about a topic in a new context. 
In brainstorming, students are encouraged 
to think about a topic and volunteer any 
words or ideas related to it. To help 
students understand the process of 
brainstorming and use it effectively, teachers 
should have them try it with a popular, well-
known topic. This will encourage wide 
participation, reduce tension, and provide a 
suitable level of challenge. 
There are some general guidelines for 
effective brainstorming: 
• Zany suggestions are welcome. 
• Quantity is more important than quality; 
i.e., anything that is remotely connected 
to the topic should be accepted. 
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• Points are listed in the order presented. 
(Theycanbeorganized~theendofthe 
brainstorming session). 
• There is no evaluation of points until 
after the brainstorming. 
• Items presented in English should be 
ref erred back to the class for a French 
equivalent, and if unavailable, provided 
by the teacher. 
• The teacher can prompt students by 
questions or appropriate stimuli. -
• The brainstorming session should be short 
(maximum of 5 minutes), or continue 
until students seem to be running out of 
ideas. 
It is recommended that brainstorming be 
used widely in the Intermediate Core French 
Program. It aids listening comprehension 
and helps students prepare oral compositions 
and presentations. It is an alternative way to 
motivate and prepare students for reading 
and writing activities. New and related 
vocabulary and structures can be introduced 
using this technique. Brainstorming is also 
an effective way to review topics for any 
purpose. 
COOPERATIVE SMALL GROUP 
LEARNING 
The use of small groups is an essential 
strategy in the communication-centered 
classroom; it enhances student academic 
performance and contributes to personal and 
social development. 
Grouping provides the following: 
• A more active role for students giving 
them increased opportunities for 
communication. 
• Variety in pacing; activities can be 
matched to the abilities and interests of 
the learners. 
• Opportunities for students to work 
together, to cooperate in problem solving 
and accomplish a group task. 
• Increased motivation. 
• Opportunities for students to assum~ 
responsibility and leadership. 
Benefits to teachers include more positive 
student attitudes, more freedom to observe 
and participate in activities and the 
opportunity to focus on the development of 
the whole person. Teachers have to consider 
timing, organization, preparation, and 
evaluation when planning small group 
activities. Group work should be introduced 
only after the teacher knows the students, 
and when students are familiar with the 
content required for a task. Group work 
provides students with additional 
opportunities to practise and apply Program 
content 
:::=·: ··:::.· ··:) 
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The organization of groups will vary 
according to the activity; some tasks will be 
best done by pairs while others will be more 
suited to groups of three to five. 
Students may be grouped by ability, by 
interest, or by random selection. In the 
initial stages of group work with a new 
class, it is recommended that the teacher 
assign members to groups. At other times, 
students may wish to choose their own 
groups. To introduce grouping, the teacher 
may start by organizing one small group first 
and gradually forming others, as each group 
develops the ability to work independently; 
or the teacher may choose to have all 
students working in pairs or small groups at 
the same time. The teacher should use 
activities that involve all students, and 
monitor progress. In the cooperative 
learning setting, the teacher is a resource 
person, a facilitator, a participant in the 
learning process and also an instructor. 
In preparing for group work, the teacher: 
• Identifies the purpose of the activity. 
• Organizes the activity to achieve the 
purpose. 
• Obtains the necessary materials. 
• Sets up the location. 
• Establishes the rules of behaviour, sets 
the time limit and assigns roles (leader, 
recorder). 
• Assigns students to groups. 
• Circulates during the activity to ensure 
students are on task. 
ROLE PLAYING 
Role playing is an important strategy in the 
Intermediate Core French Program. It 
encourages students to lose some of their 
inhibitions by allowing them to assume 
different identities for brief periods of time. 
It engenders motivation . because students 
have to prepare a role which they will act 
before an audience, their classmates. Role 
playing also provides opportunities for 
movement; it encourages students' active 
participation in learning French by 
challenging them to carry out a meaningful 
task. 
Role playing has two basic aspects, 
improvisation or playing fictitious characters. 
Activities can range from the straight 
presentation of a dialogue or situation from 
the Program to improvisation in response to 
particular events or circumstances. Such 
activities may or may not involve the use of 
props; however, a few simple props add to 
the drama of the moment. · 
Teachers should organize role play 
activities where appropriate in a unit of 
work. This involves medium range planning 
to determine the appropriate points for such 
activities and to organize students to prepare 
for the task(s). When planned at the start of 
a unit, role play activities become part of the 
instructional process and students have clear 
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direction as to what is expected of them. 
Teachers should exercise care in assigning 
roles to ensure that students are not asked 
to assume a role that is totally unfamiliar to 
them. During role play activities, the 
teacher and other students can act as 
prompters should participants need help. 
Sometimes, it may be worthwhile to 
videotape the pre.sentation of various role 
play activities. These activities can be kept 
as a permanent record of students' French 
language experience and be viewed by the 
class occasionally. They may also be shown 
to other classes in the school, with the 
approval of the students involved. 
l 
l 
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CONTENT 
The content for the Intermediate Core 
French Program is organized under the 
following headings: Themes, Functions, 
Culture, and General Language Education. 
THEMES 
The Intermediate Core French Program is 
organized to reflect the range of interests 
and experiences common among young 
adolescents. It includes the following 
themes: 
The Family and Home 
The immediate family: names and ages, 
physical and personality descriptions, 
occupations, birthdays, description of home 
(e.g., size, number of rooms, contents), daily 
routines, meals at home, family activities. 
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School 
Type, size, facilities, subjects, homework, 
schedule, examinations, teachers, school 
events, school clothes, organization of the 
school day/year, current issues, travel to and 
from school. 
Leisure 
Hobbies and interests, personal spending, 
friends, television, radio, music, reading, 
sports, cars, eating meals outside the home, 
computers, clothes, shopping, routines 
outside school, part-time jobs, social events. 
Holidays ·and Travel 
Holiday plans, special days, methods of 
travel, weather, holiday activities, food and 
drink, dining out 
LANGUAGE FUNCTIONS * 
The Intermediate Core French Program 
should include the following language 
functions: 
Socializing 
Greeting and meeting people, leavetaking, 
ways of introducing oneself and other 
people, ways to compliment someone or 
accept compliments, methods of attracting 
attention to oneself, ways to small talk about 
the weather. 
Showing Emotion 
Expressing gratitude, expressing pleasure and 
liking, displeasure and disliking, expressing 
surprise, wonder, and shock, expressing 
disappoinbnent, expressing satisfaction, 
dissatisfaction, expressing want, desire, 
intention, expressing anger, expressing fear, 
bewilderment. 
Judging 
Apologizing, expressing or inquiring whether 
one is obliged to do something, expressing 
indifference, expressing rightness and 
wrongness, expressing appreciation. 
Getting Things Done 
Suggesting a course of action, persuading 
someone to do something, directing someone 
to do something, to· warn someone, granting 
forgiveness, blaming, forbidding someone to 
do something. 
Getting the Facts 
Identifying, asking, reporting, describing, 
narrating, explaining, requesting someone to 
perform a service. 
Responding to the Facts 
Seeking and giving permission, making 
comparisons, accepting or declining an offer 
or an invitation, expressing or inquiring 
about the possibility of something, 
expressing capability or incapability, offering 
to do something, expressing or inquiring 
about certainty. 
CULTURE 
Culture includes the habits, lifestyles, 
customs, and morals shared by members of 
a particular group of people, as well as their 
achievements and contributions to 
civilization. Language and culture are 
closely linked: language influences culture 
and vice versa. A language reflects the 
beliefs, knowledge, and feelings of those 
who speak it, and, as such, provides a means 
of learning about a particular culture. 
Culture is an important component of the 
Core French Program because it provides a 
reference point for language learning. It is 
also an area which interests students very 
much. Further, it provides opportunities to 
explore the importance of French as an 
official language and to learn about the 
contribution of francophones to Canada's 
national heritage. 
• At the end of Grade Nine, students 
should be able to identify similarities and 
differences in their daily lives and in the 
lives of their French-speaking peers. 
• They should be able to identify common 
stereotypes such as the "typical 
Newfoundlander" and the "typical French 
Canadian" and recognize them as 
stereotypes. 
• Anthony Papalia "Developing Communicative Skills in the Secood-Language Cla11room: A Preliminary Report." Reprinted from TM 
CaNJdia11 MO<Una lAllgw:igc Rcv~w. Vol. 38, 4 (May 1982), pp. 679-690. By pumiuio11 of tM Edilor, Altlhmay S. Mollica. 
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• They should be able to identify prominent 
French-speaking Canadians and their 
accomplishments. 
To provide an accurate, current picture of 
French-speaking Canadians, teachers should 
choose resources for cultural instruction with 
care. They should use a variety of resources 
including French-language newspapers, 
magazines, television schedules, tourist 
brochures, and federal government 
publications as starting points for activities. 
Teachers should organize activities that 
emphasize the presence of French in 
Newfoundland and Labrador, specifically the 
use of the French language in the Province, 
francophone communities, French-language 
schools, and French-language media. 
GENERAL LANGUAGE 
EDUCATION 
Students can benefit from understanding that 
certain strategies facilitate the learning and 
use of a second language and that all 
languages share common features. They 
should also be aware that proficiency in 
French is a valuable asset for future 
employment opportunities. 
Learner Characteristics 
Research in second langauge learning has 
identified a range of characteristics that are 
typical of good language learners. 
Successful language learners: 
• take an active approach to learning 
• are willing to practise 
• are willing to take risks when attempting 
to communicate 
• formulate answers to questions whether 
or not they are called on to answer them 
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• monitor their own speech 
• pay attention to both form and meaning 
Whatdo~u do 
when you can t remember 
ffie r>i9ht word ? 
Teachers should discuss these 
characteristics with students. A good way to 
do this is through brainstorming. By 
thinking about their individual approaches to 
different aspects of learning French and 
sharing them with their classmates, students 
can become more aware of different ways to 
learn a language. The brainstorming session 
is also a good opportunity for the teacher to 
introduce other characteristics from the 
research, to complement those identified by 
students. By focusing students' attention on 
the learning process, teachers can foster 
greater awareness and encourage more 
effective learning. 
Communication Strategies 
Students need to know common strategies 
which can be used to bridge gaps in their 
language knowledge and avoid difficulties 
when attempting to communicate in French. 
So, .. hoW do you say 
'I hav'e- been learnin~ French 
for 3 years 
... s'il vous plait" ? 
These strategies include the following: 
• using gestures 
• coining new words 
• using circumlocutions 
• asking the listener for help 
• translating English patterns into French 
Students also need strategies that will 
help them globally understand what is being 
communicated to them in French. When 
they have problems with comprehension, 
they can appeal to the speaker or other 
listeners for assistance, or request repetition 
or simplification of the message. They can 
use the following expressions among others 
for this purpose: 
• Repetez, s' ii vous plaft. 
• Je ne comprentb pas. Parlez plus 
lentement. 
• Explique simplement. 
• Je ne parle pas bien le franfais. Je ne 
comprentb pas ce mot-la. 
• Explique-moi ce mot-la. 
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Brainstonning sessions on communication 
strategies should help students identify and 
share the strategies they use. In the context 
of discussion, the teacher should introduce 
any strategies that may be useful to students. 
Features of Language 
Languages share common features; this is 
particularly true of English and French. 
Students can benefit from knowing that 
common features exist and from practising 
with some examples. 
Cognates 
adventure 
• 
comic 
honest 
beauty 
offer 
separate 
Borrowing 
- aventure 
• 
- comique 
- honnete 
- beaute 
of/re 
- separer 
English: rapport, rendezvous, bon 
voyage 
French: le hot dog, le football, le 
weekend 
Word families 
voyage - le voyage, voyager, le 
voyageur 
study - etudier, les etudes, l' etudiant, 
etudie 
journal - le jour, lajournee, le journal, 
aujourd' hui 
finish -la fin, firdr, fini 
Teachers and students also need to give 
special attention to idioms and to 
grammatical, syntactical, an4 structural 
f onns peculiar to French which cannot be 
translated literally into English and vice 
versa. For example: n' est-ce pas; II pleut 
des clous; Ca nefait rien; Je suis ici depuis 
un mois. I am 12 years old; I am, arriving. 
Teachers should lead students through a 
series of activities designed to help them 
identify the meanings of words and 
expressions from contextual clues. This 
nurturing of intelligent guessing and risk 
taking can help students become more adept 
at language learning. 
French Outside the Cl~room 
There are various routes open to students 
who want to increase their proficiency in 
French; e.g., excursions to French-speaking 
areas, exchange programs, summer courses, 
French language radio and television, 
newspapers, penpals. Teachers should keep 
students informed of these and other 
opportunities and encourage them to 
participate because they are avenues to 
becoming fluent speakers of French. 
During the intermediate years, students 
begin to think about what they would like to 
do after high school. Students should be 
made aware of which occupations require 
proficiency in both official languages. 
Inf onnation on careers should be made 
available throughout the year, and 
emphasized during career week. 
/ 
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INDIVIDUALIZING INSTRUCTION 
In the intermediate school, the guiding 
principle in organizing for instruction is 
learner needs. Every class is made up of 
individuals or groups who may each have 
specific needs. To provide students with 
appropriate learning experiences throughout 
the Intermediate Program, the teacher must 
continually assess what students know and 
can do. At any point, a teacher may decide 
that further practice or review is necessary 
for an individual, a small group, or the 
whole class, before introducing an activity. 
Multilevel Cl~es 
All classes contain students likely to require 
support or even modification of instruction 
to take fullest advantage of the Intermediate 
Core French Program. Specifically, these 
arc students with exceptionalities. Broadly 
speaking, these students are either likely to 
fmd their participation more challenging than 
most students or at the other end of the 
spectrum, are likely to have special abilities 
or talents. 
To respond most appropriately to the 
range of needs in a class, teachers should 
plan to incorporate a variety of types of 
activities in each lesson, use different sorts 
of grouping on a regular basis, take 
advantage of other learning resources 
whenever appropriate, and always include 
options in the evaluation process. With this 
approach to learning, most student needs will 
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be met in the Program. Occasionally, there 
will be a student who will require 
mcxlification of the prescribed content; this 
can be done through the school's program 
planning process. 
Students with exceptional needs at Grade 
7 are likely to have been well-documented in 
elementary school and will likely have had 
individualized programs. During the 
intermediate grades, these students should 
continue to benefit from Individual Program 
Plans. The special services coordinator, 
principal, resource teachers, French teacher, 
and parents should be involved in this 
process. Further information on 
individualized program planning is contained 
in the Special Education Policy Manual. 
Teachers must ensure that all students 
experience success in the Intermediate Core 
French Progam. At Grade 9 in particular, 
Core French may represen~ a special 
challenge for some students. The Program 
should be adapted to appeal to their abilities, 
interests and learning styles. More 
specifically, the teacher should: 
• provide opportunities for active student 
involvement 
• vary activities and pacing to match 
different learning styles 
• organize co-operative group tasks 
• use evaluation procedures which are 
positive and·emphasize progress achieved. 
In extreme instances, it may be necessary 
to formulate differentiated objectives for 
particular students. Ultimately, the 
Intermediate Core French Program is 
intended to accommodate all students and 
provide all of them with reasonable 
opportunities for success. 
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Multigrade Cl~ 
In every class, there is a range of interests 
and needs. In multigrade classes, the range 
is much broader than in single grade classes, 
and is marked by differences in age and 
maturity; consequently, these classes are 
more challenging when organizing for 
instruction. There are, nevertheless, 
advantages to multigrade classes: 
• Students become independent more 
quickly. 
• Students co-operate more and share more. 
• Joint activities are possible. Since 
objectives tend to be the same, depth of 
treatment is usually the key difference. 
• There are more possibilities for student 
interaction and assistance. 
In multigrade classes, teachers can 
organize to meet the challenge of providing 
instruction in Core French by: 
• preparing outlines for a unit of work; this 
information lets students know what to do 
next if the teacher is with another group. 
• organizing joint activities (role-playing, 
vocabulary practice, games, videos, and 
projects). 
• providing an activity for one group while 
teaching an other. 
• giving common assignments but using a 
distinct marking scheme for each group. 
• scheduling presentations, displays, and 
evaluation for all groups on the same day, 
whenever feasible. 
• organizing students to make oral 
presentations before small groups rather 
than the entire class. ': 
• creating a buddy system, to have students 
help one anogther. 
• establishing for each group of students 
the objectives they have to meet 
Core French is highly sequential; at any 
grade level, there is a significant part of the 
Program that can only be done with teacher 
guidance and direction. The overall issue of 
organizing for instruction in multigrade 
classes is best addressed at the school level. 
The teacher, the program coordinator and the 
principal are in the best position to make 
decisions regarding program modifications. 
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RESOURCES 
Until recently, it has been usual practice for 
the Department of Education to identify a set 
of learning resources and to authorize them 
for a program. These authorized resources 
were usually accompanied by a list of other 
sources recommended for use to supplement 
or enrich the program. Gradually, the 
position of the Department of Education on 
· learning resources is evolving towards 
implementation of a policy of multiple 
listing, as far as authorized learning 
resources are concerned, and of resource-
based learning, as an instructional approach. 
The Intermediate Core French Program 
set out in this curriculum guide reflects the 
shifting emphasis with regard to the use of 
learning resources. While the Program 
offers a choice between two major primary 
resources, it still requires teachers to identify 
and use other resources in order to fully 
implement it. Some important areas which 
can only be adequately developed by the 
selection and use of other resources include 
communicative activities, general language 
education, and culture. Teachers, by Virtue 
of their approach and because of the needs 
of their students, may well identify other 
areas which can similiarly benefit from use 
of additional resources. 
A short list of resources to support the 
implementation of the Intermediate Core 
French Program follows. Teachers should 
make every effort to use those items most 
appropriate to their students' needs as well 
as any others which suit their purposes. 
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Passeport au Plaisir 
(various titles) 
D. C. Heath Canada Ltd. 
100 Adelaide Street West 
Suite 1600 
Toronto, Ont. 
M5H 1S9 
Parlez-moi (videotapes) 
/ 
Division of Program Development 
Learning Resources Distribution Centre 
Departnlent of Education 
Box 8700 
St. John's, Nfld. 
AlB 4J6 
Vocabulary posters 
Poster Pals 
Box 487 
Smithville, Ont. 
LOR 2AO 
Collection Echos du Quebec 
Aquila Communications Ltee. 
8354,Labarre 
Montreal, Quebec 
H4P 2E7 
• 
Le Fra~ais pratique 1 
(booklets and cassette) 
Aquila Communications Ltee. 
8354,Labarre 
Montreal, Quebec 
H4P 2E7 
Vocabulary posters 
Les Editions Soleil 
C. P. 847 
Welland, Ont. 
L3B 5Y5 
Tu parles? 
Tu parles encore! 
The Resource Centre 
Box 190 
Waterloo, Ont. 
N2J 3Z9 
A Touch of Class 
(Practical tips for second language teachers) 
Canadian Modern Language Review 
237 Hellems A venue 
Welland, Ont. 
L3B 3B8 
Bonjour (magazine) 
Scholastic-Tab Publications 
123 Newkirk Road 
Richmond Hill, Ont. 
L4C 3G5 
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Le Gaboteur (newspaper) 
41, rue Main 
Stephenville, Terre-Neuve 
A2N 1H5 
Communication+ 1 and 
Communication + 2 
(workbooks and cassettes) 
Centre Educatif et Culturel Inc. 
8101 est, boul. Metropolitain 
MontrCal, Quebec 
HlJ 1J9 
A la radio 
(blackline masters and cassette) 
Copp Clark Pitman 
2775 Matheson Blvd East 
Mississauga, Ont. 
L4W 4P7 
Sur les traces de l' hiver 
Prentice-Hall Canada 
1870 Birchmount Road 
Scarborough, Ont. 
MlP 2J7 
Je pense en fra"'ais 
J. Weston Walch 
Box 158 
St. Stephen's, N.B. 
E3L 2Xl 
r 
t 
r 
I 
I 
I 
J' aime ecouter (activities & cassette) 
The Resource Center 
Box 190 
Waterloo, Ont. 
N2J 3Z9 . 
Invitation a la lecture 3 
(readers, cassette, & teacher guide) 
Copp Clark Pitman 
2775 Matheson Blvd. East 
Mississauga, Ont. 
L4W 4P7 
Collection Bibliobus A, A+, B, B+ and C 
(books and cassettes) 
The Resource Centre 
Box 190 
Waterloo, Ont. 
N2J 3Z9 
Alternatives (various titles) 
Addison-Wesley Publishers 
Box 580 
Don Mills, Ont. 
M3C 2T8 
J' aime le Quebec 
(various titles with cassettes) 
Aquila Communications LtCe. 
8354, Labarre 
Montreal, Quebec 
H4P 2E7 
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Dictionnaire du vocabulaire essentiel 
Les Editions fran~aises 
1411, rue AmpCre 
Boucherville, Quebec 
J4B 5W2 
Dictionnaire Visuel Junior en couleurs 
La BibliothCque Arc-en-ciel 
123, Newkirk Road 
Richmond Hill, Ont 
L4C 3G5 
Larousse Maxi debutants 
Les Editions fran~aises 
1411, rue AmpCre 
Boucherville, Quebec 
J4B 5W2 
Dictionnaire Thematique Visuel 
Editions Quebec/ Amerique 
425, rue Saint-Jean-Baptiste 
Montreal, Quebec 
H2Y 2Z7 
/ 
Robert and Collins French English English 
French Dictionary 
Livres Mercier LtCe. 
400 Matheson Blvd. East 
Unit 7 
Mississauga, Ont. 
L4Z 1N8 
Ck/ (software) 
Camli Resources 
365, chemin Crestview 
Ottawa, Ont 
KlH 507 
French Assistant (software) 
Camli Resources 
365, chemin Crestview 
Ottawa, Ont 
KlH 507 
Bit by Bit, Disk 1 (software) 
Tutor Enterprises 
15 Ziraldo Road 
St Catherincs, Ont. 
L2N 6S7 
Ensembles Verbes 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont 
L9A 1R2 
Hugo - le dictionliaire (software) 
Ca.mli Resources 
365, chemin Crestview 
Ottawa, Ont 
KlH 5G7 
Cherchez la femme (software) 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont 
L9A 1R2 
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The New Print Shop (software for general 
use with application in Core French) 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont 
L9A 1R2 
Printmaster Plus (general use - application 
Core French) 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont. 
L9A 1R2 
Create with Garfield Deluxe (general use -
application in Core French) 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont 
L9A 1R2 
Crossword Magic (general use - application 
in Core French) 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont. 
L9A 1R2 
Cenificate Maker (general use - application 
in Core French) 
Tralco Educational Services Inc. 
297 Brucedale A venue East 
Hamilton, Ont. 
L9A 1R2 
r 
EVALUATION 
Evaluation is an essential part of the learning 
process. It is a broad concept, encompassing 
the assessment of the effectiveness of 
instruction, the diagnosis of student strengths 
and weaknesses and the charting of student 
progress. 
A good evaluation plan has three focuses: 
The Student 
It helps identify student strengths and 
weaknesses and serves as a motivational tool 
to enhance achievement. 
The Teacher 
It helps the teacher to determine the 
effectiveness of instructional techniques and 
make necessary adjustments. It also 
provides the teacher with information on the 
strengths and weaknesses of individual 
students and indicates if there is a need for 
other instructional strategies. 
The Parent(s) or Guardian(s) 
It provides information on each student's 
progress. This link with the home can be 
important in motivating students. 
For further information on student 
evaluation, teachers should refer to the 
departmental publication, The Evaluation of 
Students in the Cl~room. 
Planning Evaluation 
Teachers should develop a written evaluation 
plan and make it available to students and 
parents at the start of the school year. The 
plan should be consistent with the objectives 
and methodology of the Intermediate Core 
French Program and reflect the emphasis of 
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different aspects of the Program in the 
instructional process. It should provide for 
systematic and continuous monitoring of 
teaching and learning throughout the school 
year. The plan should be flexible enough to 
take into account progress made during the 
school year. It should involve a variety of 
procedures including observation, self-
evaluation, peer evaluation and oral and 
written tests. 
Use of Observation 
Observation is an important means of 
assessing student progress in relation to all 
objectives of the Intermediate Core French 
Program. To be effective, it must be done 
on a regular basis. It should be objective; 
the focus should be on what the individual 
student is doing at the time of observation. 
Teachers should concentrate on a small 
number of students on each occasion and 
have set criteria, when observing. Teachers 
should record their observations immediately 
and discuss the results with the students. 
Observation is most appropriate for use in 
assessing the following: 
• student growth in relation to affective 
factors 
• student involvement in cooperative group 
learning 
• student oral proficiency 
Affective Factors 
The development of positive attitudes is an 
important aspect of second language 
learning. To assess student growth in this 
area, it is recommended that the teacher use 
a rating scale, such as the one provided in 
Appendix C. 
Cooperative Group Leaming 
Rating scales may also be used in assessing 
student perfo11nance in cooperative group 
learning. When observing groups, the 
teacher should avoid distracting students 
from their work. One observation sheet 
should be used for each group. The teacher 
should keep a record of observed behaviours 
to chart growth. 
Students should have the opportunity to 
evaluate their own perf onnance in 
cooperative group learning, as well as that of 
other group members. The sample rating 
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scale in Appendix C is for use by the 
teacher to evaluate the group and by an 
individual to do a self-evaluation or a peer-
evaluation. 
LISTENING COMPREHENSION 
The devel~pment of student proficiency in 
listening comprehension is a major objective 
of the Intermediate Core French Program: it 
must therefore be an important component of 
the evaluation plan. 
To monitor student progress and also to 
assess listening comprehension, students can 
be asked to perform a range of tasks, 
including some using visual stimuli. Some 
sample tasks are as follows: 
• Vrai ou faux 
Students see a visual and hear a statement 
or series of statements. Based on the 
visual, they indicate whether each 
statement is true or false. 
Students hear a statement or series of 
statements which they identify as true or 
false. 
Example: Tout le monde va a l' ecole le 
samedi. 
• Sense or nonsense 
Students decide whether or not statements 
they hear make sense. 
Example: Quand j ' ai mal OJ!, pied, je 
vais chez le dentiste. 
En hiver, j' aime nager au 
pare. 
A I' ecole, je porte mes 
pantoufles. 
• Following instructions 
Students follow a series of instructions to 
carry out a task. 
t 
" 
, 
Example: Using a .map, students are 
directed to follow a particular 
route to arrive at a specific 
location. 
• Logical inferencing 
Students hear a short passage and they 
have to determine the subject of the 
passage. 
Example: Jeanne est tres sportive. A 
l' ecole I elle aime jouer au 
basketball. Quand elle peut, 
elle va a la piscine OU elle 
nage. Le samedi, elle se leve 
de bonne heure pour faire du 
• • Jogging. 
Dans ce passage, on parle du f ait que 
Jeanne 
a) adore l' ecole. 
b) pratique les sports dans son temps 
libre. 
c) travaille de bonne heure le samedi. 
For other sample items, teachers should 
ref er back to the section on listening 
comprehension. Teachers should also use 
any additional items they consider 
appropriate for the purpose. 
In constructing items, teachers should 
ensure that passages used are meaningful 
and complete and provide a context to guide 
students and give them reasonable 
opportunity to respond appropriately. 
ORAL ASSESSMENT 
The development of student proficiency in 
speaking is a major objective of the 
Intermediate Core French Program; it must 
therefore be a major component of the 
evaluation plan. 
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Of the language skills, the assessment of 
speaking is the most challenging because it 
must be done ·on an individual basis. To 
assess oral proficiency in an efficient and 
effective manner, teachers should use formal 
observation of students throughout the year 
plus a combination of the following: 
• oral questions 
• oral presentations · 
• picture description tasks 
• passages with oral questions 
Observation should be carried out 
according to the guidelines set out Cartier in 
this section. To keep a record of students' 
oral performance during f onnal observation, 
it is recommended that teachers use an oral 
perf onnance profile. A sample oral 
perf onnance profile is provided in Appendix 
c. 
At least once per year, students should 
have the opportunity to demonstrate their 
proficiency in oral French on an individual 
basis. During this oral test, students would 
be expected to participate in at least two Qf 
the following: 
• Respond to a series of prepared questions. 
For each unit of the Program, students are 
given a series of questions, organized by 
theme, for which they prepare oral 
responses. These are practised 
throughout the year and in an oral test, 
the teacher randomly selects a number of 
these from the list to ask students 
individually. 
• Oral presentations. For the oral test, the 
teacher organizes the class to have each 
student do a prepared oral presentation. 
This would involve the presentation of 
content directly from the Program or 
some item(s) that students have prepared 
based on Program content. 
• Picture description tasks. During the oral 
test, each student select a picture or series 
of pictures from several possibilities, 
prepared by the teacher. After studying 
the picture(s) for two minutes, the student 
gives a description of the picture(s). 
• Passages with oral questions. From 
several passages of equal difficulty, the 
teacher assigns a passage to a student and 
allows two minutes for the student to 
study the passage. The teacher then asks 
a series of questions, based on the 
passage. 
Student performance on tasks during the 
oral test should be scored on a scale, such as 
the following: 
Message 
connnunicated, 
errors do not 10 8 6 4 2 0 no response 
interfere with 
unda'standing 
READING COMPREHENSION 
The development of reading comprehension 
is a significant objective of the Intermediate 
Core French Program; it should therefore be 
an important component in the evaluation 
plan. 
Some sample items for monitoring the 
development of reading comprehension 
include: 
• Matching 
Students match item parts. This includes 
matching pictures with sentences and 
matching complementary or related 
sentences. In each case, some sentences 
should be provided as distractors. 
• Completions 
Students read a short passage followed by 
a series of questions. They identify the 
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most appropriate response for each 
question from choices listed on their 
paper. 
Example: 
Cet hiver, Paul et ses amis vont au 
carnaval d Quebec. /ls vont rester 
dans un petit Mtel au centre-ville 
pres du palais de glace. /ls esperent 
s' amuser beaucoup. 
Avec qui Paul va-t-il a Quebec? 
(a) II va a Quebec pour s' amuser. 
(b) II y va avec ses amis. 
(c) /ls vont rester dans un petit Mtel. 
Quel temps fera-t-il quand Paul est a 
Quebec? 
(a) 11 va faire froid. 
(b) II /era tres chaud. 
( c) II va pleuvoir tous les jours. 
Students read a passage which has 
specific wm;ds omitted. From a list, they 
identify the most appropriate words to 
complete the passage. 
Identifying Main Ideas 
Students read a passage and identify the 
main idea. They may be asked to select the 
main idea from a list, underline the main 
idea in the passage, or write the main idea. 
Global comprehension 
Students read a passage and respond to 
open-ended questions relating to the main 
points. 
WRITING 
The development of writing for 
communicative purposes is a significant 
objective of the Intermediate Core French 
Program; it must therefore be a component 
of the evaluation plan. 
• 
~ 
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Student writing in Grades 7 - 9 may be 
categorized as prepared or spontaneous. 
Prepared writing involves a creative writing 
task developed with teacher guidance and 
suggestions from other students. The work 
may be refmed through revision or editing 
and redrafted before a fmal version is 
produced. Spontaneous writing involves the 
completion of a creative writing task within 
the limits and time constraints of a test 
situation. 
To grade both prepared and spontaneous 
writing, teachers should use scoring grids. 
Sample grids for both types are contained in 
Appendix C. 
For reporting purposes, students should 
choose from their file of prepared writing 
tasks those samples that they would like to 
submit for grading. In the case of 
spontaneous writing, students would be 
graded on the basis of their performance on 
various tests throughout the year. 
/ 
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Et toi, comment ~ ~ ? 
Trbs bien,je,, nai 
rien a faire. 
°POUf'9UOi ? 
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APPENDIX A 
CORE FRENCH GRADES 4 - 12: AN OVERVIEW 
STRUCTURE 
In the Core French Program, students study 
the French language during a regularly 
scheduled time period. The knowledge and 
skills acquired in the Core French Program 
are comparable to those acquired in other 
subjects, in that they serve to provide a basis 
for further learning. Grade 4 is the 
· recommended entry point for the Program, 
which is organized sequentially from Grade 
4 to Grade 12. One set of materials is 
approved for the Core French Program, and 
it is the primary instructional resource for 
the Program. Based on time allocations 
recommended for Core French, students will 
accumulate 960 hours of French instruction 
from Grade 4 to Grade 12. They will 
acquire a basic vocabulary, some knowledge 
of structure, and listening, speaking, reading, 
and writing skills. 
The Core French Program 
• emphasizes primarily the skills of 
listening and speaking; to a lesser extent, 
reading and writing skills. · 
• develops communicative abilities and a 
knowledge of the structure of the French 
language. From the beginning of the 
Program, communication is encouraged. 
• is sequential in nature, providing for 
gradual increases in linguistic knowledge 
and skills. 
• reflects the fact that language learning is 
a cumulative activity; what has already 
been learned becomes the basis for what 
is introduced. 
AAl 
• is spiral in design, allowing for sufficient, 
meaningful re-entry of previously learned 
material. 
• presents vocabulary and structures 
thematically. 
ARTICULATION 
The sequential nature of language learning 
highlights the need for continuity from grade 
to grade. Irrespective of the level at which 
they begin French, students should advance 
through an organized sequence of learning 
experiences that permits a steady growth of 
knowledge and skills. Some students will 
enter Grade 4 after two or three years in a 
well-planned primary French Program. In 
such cases, teachers should organize the 
course content to provide language 
experiences appropriate to their students' 
background. 
The only substantial contact with Frenth 
that most children in Newfoundland and · 
Labrador will have occurs during their 
participation in the Core French Program. 
Their second language experience occurs a 
little at a time during their participation in 
the French Program. Research indicates that 
a key factor affecting success in learning a 
second language is the amount of time 
devoted to it. This has two implications for 
the teaching and learning of French in 
Grades 4 - 6: Students should be encouraged 
to continue learning French in the 
intermediate school and beyond, and French 
should be used extensively in all aspects of 
classroom operation and in teaching from 
Grade 4 onwards. 
The organiution of the Core French 
Program favours a spiral approach to 
language teaching. The language experience 
at any level provides the basis for learning at 
subsequent levels; language elements met in 
Grades 4 - 6 become a part of students' 
ongoing language development 
Vocabulary is an essential feature in the 
development of second-language proficiency 
because of its role in communication. Quite 
often, a person can make herself/himself 
understood by using the right word, even 
though the appropriate linguistic structure is 
lacking. 
Teachers should make an effort to 
become familiar with the entire French 
Program, particularly those levels near the 
ones at which they teach. As students 
progress towards the intermediate school, 
Grade 6 teachers in particular need to be 
aware of the challenges . ahead. An 
understanding of the expectations at Grade 7 
will enable teachers to better prepare 
students for the transition to French in the 
intermediate school. 
GENERAL OBJECTIVES (Grades 
4-12) 
A statement of objectives for Core French 
should reflect reasonable expectations of 
student perf onnance, based on instructional 
time, content, and methodology. 
Instructional time is the main factor affecting 
student proficiency. The following time 
allocations for Core French are 
recommended: 
Elementary 
Intermediate 
Senior 
200 minutes/6 days 
200 minutes/6 days 
240 minutes/6 days 
AA2 
With these time allocations, a student will 
accumulate 960 hours of instruction by the 
end of high school. Students taking Core 
French receive far less instructional time 
than sttidents in more intensive second 
language programs such as expanded Core 
French or immersion. Therefore significant 
differences in proficiency among graduates 
from the~ programs are likely. 
Based on 960 hours of instructional time, 
by the end of high school, students in the 
Core French Program 
• should have sufficient oral proficiency to 
participate in general, nontechnical 
conversations. 
• should be able to read, with the aid of a 
dictionary, short articles on subjects of 
interest to them. 
• should be able to write paragraphs that 
communicate ideas effectively, although 
errors may occur. 
• should have a fundamental knowledge of 
the language. 
• should have an increased knowledge and 
app~iation of the culture and aspirations 
of francophones. 
• should be able to resume the study of 
French later in life, if the desire or need 
• 
anses. 
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APPENDIX B 
AUTHORIZED LEARNING RESOURCES 
Grade 7 
Destinations 1 
Student book 
Workbook 
Teacher's Resource Binder 
Cassettes 
Flashcards 
Grade 8 
Destinations 2 
Student book 
Workbook 
Teacher's Resource Binder 
Cassettes 
Grade 9 
Destinations 3 
Student book 
Workbook 
Teacher's Resource Binder 
Cassettes 
Activity Centre Package 
DUAL LISTING 
ABl 
Entre Amis 1 
Student book 
Workbook 
Teacher's guide 
Cassettes 
Transparencies 
Entre Amis 2 
Student book 
Workbook 
Teacher's guide 
Cassettes 
Transparencies 
Entre Amis 3 
Student book 
Workbook 
Teacher's guide 
Cassettes 
Transparencies 
/ 
/ 
APPENDIX C 
RATING SCALE: AFFECTIVE BEHAVIOUR 
NAME DATE 
ACTIVITY 
/ 
1. Desire to participate in class activities low • + * high 
2. Intensity of interest low • + • high 
3. Desire to improve proficiency in French 
and increase understanding low • + • high 
4. Degree of enjoyment low • + * high 
5. Desire to know more about francophone 
way of life low • + • high 
-
6. Desire to complete assigned tasks low • + • high 
COMMENT 
ACl 
EVALUATION OF GROUP WORK 
NAMEOFEVALUATOR --------------------------
GROUPTASK -------------------------------
GROUP --------------------------------------
CONSIDERATIONS MARK 
Quality of French 5 
Persistence in effort to use French 5 
Personal contribution to completion of task 5 
Help given to others 
Efficient time management 
TOTAL POSSIBLE 
. 
,. 
5 
5 
25 
ME 
CLASS ------------
DATE -----------------------
NAMES OF GROUP MEMBERS 
COMMENTS: 
-------------------------------------------------------------
AC2 
ORAL PERFORMANCE PROFILE 
STOOEmNAME ~~~~~~~~~~~~GRADE~ SCHOOLYEAR~ 
DATE ACTIVITY OBSERVED BEHAVIOUR 
10-01-1991 
Presentation of 
dialogue 
11-06-1991 
Role playing 
12-14-1991 
Question/answer 
01-13-1992 
Exercice oral 
02-10-1992 
03-07-1992 
04-20-1992 
05-30-1992 
COMMENT 
AC3 
INFERENCEsnmERPRETATION 
Prepared Writing Scoring Grid . 
Value Feature Pcrfmrnancc 
10 Organization Excellent 10 8 6 4 2 0 Non-existent 
5 Vocabulary Well Chosen; 5 4 3 2 1 0 Repetitive; Below 
Variety grade level 
5 Grammar Very few errors 5 4 3 2 1 0 Many e11ors 
10 Qarity Easily understood 10 8 6 4 2 0 Incomprehensible 
10 Content/Ideas Suitable for topic 10 8 6 4 2 0 Unsuitable for topic 
-
- S~2~ - Total - -
40 2 20 
, 
Spontaneous Writing Scoring Grid 
Value Feature Perfonnance 
5 Organization Excellent 5 4 3 2 1 0 Non-existent 
5 Vocabulary Well Chosen; 5 4 3 2 1 0 Repetitive; Below 
Variety grade level 
5 Content/Ideas Suitable for topic 5 4 3 2 1 0 Unsuitable for topic 
5 Clarity Easily Understood 5 4 3 2 1 0 Incomprehensible 
- S~ore -
20 
AC4 
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